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ABSTRACT 

To improve upon a school to its desired manner, the head teacher 

needs to take the leadership role and gather a lot of knowledge and 

develop some skills. Relating it, this study was conducted in 

qualitative approach with the view to exploring the challenges and 

possibilities of implementing leadership training of head teachers of 

primary schools. Through conducting four interviews and one FGD 

data was collected, which showed that due to some challenges of 

training providers and the participant head teachers the training could 

not be implemented in proper way. The head teacher and the local 

education authority need to take the leadership role to implement the 

training knowledge and skills in the schools to improve the desired 

results. 

 

 

 

 

 

 

 
 

 

                                                                               

 

                                 

 

 

 
1. Research approach 

 
For my research topic I used qualitative research approach. The purpose of qualitative is to provide in depth 

understanding and natural setting. Patton (2002) defined qualitative research as attempting to understand the 

unique interactions in a particular situation. According to Pope and Mays (1995), qualitative researchers 

study things in their natural settings in an effort to discover the meanings seen by those who are being 
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researched (or subjects) rather than that of the researcher. 

My topic is head teachers‟ leadership training in government primary school. I want to know what 

challenges and implementation in the school so I using this approach. It helped me to find out the answer of 

my research problem question. I think this approach is more suitable and explore together information. Head 

Teachers were the primary sampling unit. To understand the challenges and possibilities both good and bad 

side as well as success and failure of the training program were analyzed. Qualitative research approach had 

been chosen because it is in-depth and thick descriptive, can observe in a natural setting and context, focuses 

on process, understanding the meaning people have constructed and try to understand the perception. 

 

1.1 Research site 

In order to ensure the feasibility of the study, only GPS from Mirpur area of Dhaka city selected as study 

sample. My research area are eight government primary schools, Directorate of primary education office, 

one Thana education office and one Thana (training) resource centre. Selected schools, Thana education 

office and TRC are situated in Mirpur area of Dhaka city. I choose this institute for better data collection. 

 I am an assistant teacher of Government Primary school in Mirpur area. For this, I thought it was easy and 

suitable for me to collect data and go in-depth within this short time. My topic is to know head teachers 

leaderships‟ real scenario, its impact and challenges in government primary school. I have also seen the 

training authorities‟ point of view and challenges in leadership training. So I have selected TRC, TEO office 

and DPE. 

 

1.2 Research participants 

My research approach is qualitative. I used two types of data collection methods. There are four types of 

participants in my study. 

For FGD method, I conducted FGD session with eight head teachers of government primary school. Among 

these eight head teachers, four teachers were old trained in head teachers leadership training in 2014-15 and 

four teachers was new tainted in 2017-18. I selected them for FGD to know their opinion about impact of 

leadership training. 

I selected one DPE training related officer who was directly related to write the leadership training manual. I 

also have taken interview to TRC instructor and ATEO from TRC and TEO office who was trainer in head 

teachers‟ leadership training. 

 

1.3 Sampling procedure 

The population of the study was the primary head teachers of Mirpur region and the local education 

authority for monitoring and feedback for implementing quality primary education in primary sector in 

Mirpur region. 
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I selected the participant head teachers through purposive and convenient sampling for the FGD.I used 

purposive sampling to select the head teachers based on their training period. Four of the participant teachers 

were selected who received training in 2014-15 and four of them received training in 2017-18. The head 

teachers were selected in a convenient way based on their availability. I selected the ATEO‟s and TRC 

instructors for interview purposively both of the participant AETO are assigned in Mirpur region and 

Education officer DPE was selected based through purposive sampling who was involved in developing the 

leadership training manual for primary head teachers. 

 

1.4 Data collection methods 

In my study there were two types of data collection method. That‟s were interview and FGD. 

In-depth Direct Interview: 

I conducted interview with DPE training officer, TRC instructor and ATEO. I selected one DPE training 

related officer who was directly related to write the leadership training manual .I wanted to know to him 

about their vision about leadership training and present what is the real scenario. I also have taken interview 

to TRC instructor and ATEO from TRC and TEO office who was trainer in head teachers‟ leadership 

training. I thought they there was a scope to observed very closely head teachers performance on receiving 

this training. After receiving the training they also monitored and observed how the head teachers 

implemented the leadership training, that means what were the current practices and challenges to 

implement the leadership training. So my total interviewees were four people. In interview session, I 

conducted 1 hour per session. 

  

FGD (Focused Group Discussion): 

The main focus of the FGDs will be to find out teachers‟ opinion and perception. Human feelings, emotion, 

interest and its deepness can be measured by focus group discussion. This emotion, interest, feeling, belief 

cannot be measured by numbering. So, for this reason I have chosen focus group discussion of qualitative 

research. 

To conducted FGD session there were eight head teachers and time allocated for 90 minutes. Among the 8 

head teachers four teachers were old trained and four teachers were new trained. Every teacher‟s expression 

and experience were not similar so by FGD conversation i got different types and more data related my 

topic. These two types of head teachers have run their school their own ways and they have faced different 

challenges. By the conversation I have gotten their opinions about current practices, challenges and how 

they solve it to run way their school. These data was very helpful to understand the real scenario and worked 

over all with my research topic. 

 

1.5 Role of the researcher 

For conducting the study, I took appointment of the participant head teachers and ATEO and TRC 
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instructor. The data was collected through in depth interview and Focus group discussion (FGD) of the 

participant head teachers. I prepared the interview question based on the research question for the 

participant. I took the interview of the ATEO, TRC instructor and DPE official I also conducted the FGD of 

the participant head teachers to gather information and fulfil the purpose of my study. 

 

1.6 Data analysis 

The nature of my study is qualitative. After collecting data I transcribed it. I read the data several time and 

highlight it. After I categorized the data according to theme that directly related with research question. Then 

I reviewed the data and highlighted it. I analyzed the collected data from the interview and FGD through 

thematic analysis. At last I used special data for citation. 

 

1.7 Ethical issues and concerns 

Keeping ethical standard in research is not always easy. However, it is very much important. I will develop 

permission letter from my supervisor in the official pad of BRAC University. In this letter it will be stated 

that it is a voluntary participation and if there is still uncertainty, they are welcome to contact me and/or my 

supervisor at present or future. I will start my data collection process after the participant signed on consent 

paper and gave me formal permission. I will inform selected participants about the aims and objective of my 

research thus they can take informed decision whether they want to participate in the study or not. I will ask 

at least two times to every participant that do you want to withdraw you from the study. If you do so then 

you are fully free to withdraw yourself from the activities. No name (name of school and participant 

teachers‟ officers) will be used in report writing procedure. Mobile recorder was used at the time of FGDs 

with the permission of students. Anonymity will be followed not only at the time of thesis report writing, but 

also to the further verbal discussion. 

 

1.8 Credibility and rigor 

Firstly I have completed two research courses from BRAC Institute of Education development, BRAC 

University. For my research I selected one research topic according to my interest. After that I discuss with 

my faculties about this topic. After getting feedback and suggestion I select my topic and problem. Then I 

selected research question and sub questions after incorporating the feedback of my honorable faculties. 

After that I went to piloting. The pilot test was conducted to the validity and reliability of the objectives of 

checking whether or not the items involves in the instrument could enable to the gather knowledge. My 

colleagues and teachers helped to moderate or modify this data collection tools. After their feedback I 

prepared semi structure guide such as interview and FGD finally for data collection. I have developed data 

collection tools and these were modified by piloting and discussing with my faculties and peers. After that I 

presented my proposal in front of panel. After getting approval of my proposal I went to the field for final 

data collection. 
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1.9 Limitations of the study 

This study has given me a scope to understand the existing status of different stakeholders‟ perspective 

towards leadership training for the primary school head teachers and possibilities and challenges to 

implements it in Mirpur area in Dhaka City. There are a few limitations of the study. Time constraints 

inhibited the data collection process to some extent. It would be much better to include views of parents, 

academic researchers, educationists and other stakeholders about the existing leadership perspective of 

government primary school. Limitation of time and Resources caused main problem in the study. Again 

some of the participant head teachers were not convinced to attend the interview. 

 

2. Results 

Head teachers‟ leadership training is for head teacher of government primary school. By this training head 

teachers achieve a lot of academic and administrative knowledge about rules and regulations, they know 

demand of the authority as well as develop some skill by practicing seven days in the school. As a result 

they know how to develop a school. That means this training is very necessary to the head teachers for 

whole school improvement. It is a great task to make the training but it is a great task to make the training 

manual for leadership training but the responsible persons not getting time to design it. The officers who are 

performing as a facilitator are always busy with their desk work and school visit. It is challenging for them 

to perform for the whole training. Most of the primary school has shorten of assistant teachers, there SMC is 

not properly functioned, and there political influence and other organization like PTA and SLIP committee 

try to get some economic benefits from the school, not to help the head teachers. As a result it is very much 

difficult for head teachers to improve the school properly by his training knowledge. They will be able to 

concise and motive the assistant teacher, SMC, PTA and other stake holders to work in the favour of the 

school what will help to improve the school management system and quality of the school. This training will 

help the head teachers to improve a school as well as ensure quality primary education. 

I found my data according to my research questions and categorized them two themes and sub-themes that 

flowed the data. The themes that were executed from the data were as follows: 

 Perception of different stakeholders 

 Effectiveness of head teachers‟ leadership training 

 The findings of this study are presented according to the themes. 

 

2.1 Perception of the different stakeholders 

I found by the interview of different stakeholders few perception of the head teachers‟ leadership training. 

They said a trained head teacher done his work perfectly because he earns a lot of knowledge about 
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academic and administrative. A trained head teacher implements his acquired knowledge in academic 

supervision and administrative process. 

According to the interview and FGD the assistant Thana education officer, TRC instructor, DPE education 

officer perception of head teachers leadership training is a head teacher needs to develop academic and 

administrative quality for whole school improvement for this reason this training is very necessary to the 

head teachers. They implement own school analysis own school activities to help the school management 

planning and implementation as a leader. After training they have gained much knowledge and experience 

about these. Now they are able to handle any situation. (Interview #2, Date: 11.10.2018, interview # 3, Date: 

14.10.2018, Interview #4 Date: 

15.10.2018, & FGD # 1. Date: 16.10.2018). 

 

2.1.1 Perception of the different stakeholders are divided it into two sub themes 

Development and use of the head teachers‟ leadership training manual. Skill/ knowledge acquired from the 

training 

Development and use of the head teachers’ leadership training manual. 

For proper functioning of a school a head teacher have to be knowledgeable and skilful. From the head 

teachers‟ leadership training a head teacher can earn lot of knowledge about school management as well as 

develop some skill. The aim of the head teachers‟ leadership training is to improve the whole school 

management under the leadership of head teachers. In an interview of education officer in DPE, who write 

the head teachers‟ leadership training manual said: 

To develop the quality of head teacher and also implementation such as academic supervision, to implement 

the curriculum, to implement the mentoring process, to analysis own school activities to help the school 

management planning and implementation as a leader. (Interview # 4, Date : 15.10.2018). 

The training manual was developed to help the primary head teachers to meet their needs to conduct 

academic supervision, admiration, the help other assistant teachers and advising the other teachers to for 

improvement of their overall performance. The training manual was developed under the supervision of 

DPE and other stakeholders were related to for their expertise in the field of training. The Main purpose of 

the of the manual was to develop leadership qualities of the primary school head teachers and strengthen 

their ability to conduct supervision and provide necessary support for the teachers for the betterment of 

overall teaching learning process. 

 

2.1.2 Skill/ knowledge acquired from the training 

According to interview the assistant Thana education officers, TRC instructor and head teacher said that, 

after getting head teachers leadership training head teacher earn a lots of knowledge about academic, 

administrative, rules and regulation also they can know the demand of the authority as well as develop some 

skill by practicing seven days in the school and now they are able to handle any situation. (Interview #2, 
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Date: 11.10.18, FGD # 1, Date: 16.10.18). 

An assistant Thana education officer added that, 

 

There are many different between a trained and non-trained head teacher. Such as what is the meaning of 

light and dark? A non-trained head teachers‟ leadership training head teacher less informed about anything 

here a trained head teacher done his work perfectly and easily. (Interview #1, Date: 08.10.2018). 

A head teacher needs to perform various types of work in school management such as academic supervision, 

fulfil the demand of authorities and to ensure quality education of the children. For this a head teacher need 

academic and administrative knowledge and skill. To earn this knowledge and to develop the skill head 

teachers‟ leadership training is must for every head teacher. 

 

2.2. Effectiveness of head teachers’ leadership training 

Effectiveness of the head teachers‟ leadership training after getting the training the head teacher know that 

how to maintain records register and how to maintain the stake holders. They can improve the school 

environment and run the school properly. 

I divided the themes into two sub themes of effectiveness of head teachers‟ leadership training: 

 Challenges. 

 Possibilities. 

2.2.1 Challenges 

DPE training related officer when they made this head teachers‟ leadership training manual they faced 

different types of challenges she said: 

    “We did not have any guide line, didn‟t get enough time, didn‟t get sufficient logistic support, there was 

given no responsibility to any specific person to monitor this work.” (Interview # 4, Date: 15.10.2018) 

According to the FGD most of the head teachers said that, after getting the head teachers‟ leadership 

training when they implement their training knowledge at their own school they face different types of 

challenges such as to forming SMC, financial problem to buy sufficient teaching aids, bench ,table, and to 

implement SLIP activities. 

In an interview assistant Thana education officer said: 

    “Head teachers‟ leadership training trained head teacher if come to know about any problem with the 

development of the school then we give feedback depends their problem. Firstly he said that this head 

teacher‟s leadership training enough for whole school improvement and the head teacher apply the 

leadership training knowledge  and she monitor activities. Further she said that the head teacher face 

challenges to make PTA committee because he does not know how to make PTA committee even he does 

not know how to write regulation. So at a time he is saying two opposite thing.” (Interview #1, Date: 

08.10.2018). 

Another assistant Thana education officer said that, in the leadership training the schedule was very much 
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congested. In the training manual there were lots of topics to discuss elaborately and lots of work to do 

practically so it was challenging. As an assistant Thana education officer she has to stay very busy with 

various works so it is challenging to continue the training for 21 days continuously. Many of the head 

teachers were aged and their attitude was not so positive to learn so many things and practice in the school. 

(Interview # 2, Date: 11.10.2018) 

Assistant Thana education officer (ATEO) state that, Some head teachers‟ complete their paper pencil are 

always okay but actually in the field level is not working. It‟s the real scenario of our government primary 

school. Not work leadership in the field. Head teacher do not do their duty cordially. Because for example 

home visit, Suppose in a school there are four teachers including head teacher for supporting showing the 

higher authority only the right on the paper or fill-up the paper but maximum teacher not going to the 

student house. I visit the one student house two years ago in my Thana for finding the actual reason may one 

assistant teacher visited five class student house but when I went this student house this student mother said, 

no any teacher come in my house but the home visit from is fill-up so that gap and leadership is not working 

in the school or field. (Interview #1, Date: 08.10.2018). 

2.2.2 Possibilities 

Directorate of Primary Education training related officer think that there may be changed this manual in 

future because conception may be changed also mentality is being changed. On the basis of the manual 

keeping the similarity of future generation it has to develop but basic information will not change. By doing 

all his activities masterly he can acquire all qualities of appropriate leader. Head teacher will know how to 

maintain own responsibilities and he will help others how to maintain responsibility. By visiting advance 

school he can identify his own needs and shortness and takes proper steps. (Interview # 4 date: 16.10.2018) 

Head teachers will show better performance in future with the help of this training. The head teacher will be 

more experts to build up their good relationship with different stakeholders. As a result it will be easy to 

ensure whole school improvement. ATEO said: 

The teachers need to know various things about primary education, their duties and responsibilities, how a 

head teacher could practice various types of leadership in the school and various types of things to improve 

the school. This training will help the head teachers to improve a school as well as ensure quality primary 

education. (Interview # 2, Date: 11.10.2018) 

In an interview TRC instructor said, 

  “The head teachers‟ leadership training in future will be easy to improve whole school management.” 

(Interview #3, Date: 14.10.2018). 

 

In an answer to my question, head teacher said about possibilities of head teacher‟s leadership training, 

“By this head teachers leadership training a head teacher can transcend his leadership quality to assistant 

teachers and students. As a result leadership quality grows in them. In future all participants will be able to 

play a vital role to ensure whole school improvement.” (FGD # 1, Date: 16.10. 2018) 
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There are lots of challenges in ensuring leadership training in primary school. The time for making model 

was not enough, writer has not enough training. Trainer was also busy in lot of activities, after lot of 

challenges. The training has some possibilities. This training make the head teachers some potentials. A 

head teacher could manage a school properly after this training and it will help in work school improvement. 

After the training the head teacher said the training programme helped them to plan and conduct their 

management related issues. Though the participant teachers have found some difficulties in the programme, 

they gained substantially. Most of the participant teachers said that the duration of the programme is not 

enough for them to learn the contents properly. Some of the participant teachers said that they face some 

problems to implement their learning in their school environment. Financial constrain and shortage of 

teachers and extensive workload of the both assistant and head teachers also causes problem for them to 

implement their learning in a proper way. 

 

3. Discussion and conclusion 

This chapter deals with summary of findings and discussion of these findings. The discussions were based 

on them major findings identified in chapter four: 

 

3.1 Gap between training & implementation  

The purpose of the study was to establish the relationship between leadership training of head teachers, 

training related officer and school performance in Government primary school. Though the leadership 

training has contributed to attain professional development of the primary school head teachers, there are 

some challenges and possibilities for improvement for implementing the leadership training in the working 

places. This section is divided into two major sections. 

3.1.1 Training manual related 

Result showed that perception of head teachers and local and central education authority head teachers‟ 

leadership training is very important for leading a head teacher in a school. They believe that if a head 

teacher implements their achieving training knowledge proper way in their own school then a head teacher 

can be a skilled leader, the head teachers‟ leadership training is clear that it is very essential for the head 

teachers for whole school improvement. So Leadership training is very necessary to the head teachers. Head 

teacher needs the leadership training to develop academic & administrative quality for whole school 

improvement. After getting the leadership training they are able to handle any situation. The leadership 

training for the teachers mainly focused on head teachers‟ leadership manual activities and implementations 

on the school. The manual consists of the manual is a guideline for both trainees and trainers. The manual 

consists of instructions/support for the head teachers to conduct supervision and provide necessary support 

to the schools after the training. The leadership training for the teachers mainly focused on head teachers‟ 

leadership manual activities and implementations on the school. 

From the study it was found that after delivering the head teachers‟ leadership training, there is no 
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obligation for the local education authority to follow up the progress of implementation in the school by the 

head teacher. So there is no scope of monitoring and mentoring. When implementing in school any head 

teacher faces any problem and contact with the local education authority, they try to give feedback. 

Local education authority (ATEO, TEO, TRC instructors) regularly visit the school and follow up the 

overall activities of the school including implementation of leadership training, but they do not follow up the 

specific leadership manual related activities. A head teacher after getting the leadership training when he 

back his own school and implement the achieving training related knowledge they have no specific follow-

up system. SO as a leader they cannot identify their learning gaps. After getting leadership training a head 

teacher change to a transformational leader but here they do not able to a transformational leader because 

their deficiencies remain. 

3.1.3 Follow-up 

By the training a head teacher earns a lot of academic and administrative rules and regulations of school 

management. School which makes a proper leader to fulfil the demand of authority and improve the school. 

According to the training manual after getting the training a head teacher will know how to maintain record 

register and how to deal with assistant teachers. Data revealed that due to some challenges in delivering the 

training and there is no follow-up specific system head teacher cannot perform training knowledge properly 

in the school. Such as assistant teachers are not making physical home visit rather then they make table visit. 

Similar result is found head teachers are failed to build leadership in the school to implement law and order 

in schools. To avoid unexpected situation with the local education authority during their inspection teachers 

make a table visit (false report). A very recent order from DD (inclusive education), DPE (Bangladesh) 

reflects the situation. It focused that home visit is taking place and there is no reality in it. He ordered the 

DPEO to check the home visit of about 5-7 schools by a skilled ATEO, (MOPME, 2018). Head teacher also 

fail to deal with SMC and there is happening a blame game between head teachers and SMC. Similar result 

is found the head teachers also failed to make proper communication with the community and failed to make 

partnership with SMC. Islam and Helal (2017) said, “Lack of SMC meeting is another problem in the row 

which is making hindrances on the way of its active role play. Most of the head teachers think that such 

meetings are of no use, while most of the SMC members reveal that HTs do not take step to hold SMC 

meeting,”. 

For that reason after arranging leadership training the local and central education authority who as 

performing as a leader do not proper follow-up. They do not find out the gap on the participants (Head 

teachers‟) in applying their training knowledge in their school and do not give them proper motivation and 

suggestion. According to Starling (2008) applying transformational leadership style to change the individual 

and social system in order to minimize the gaps between leader and followers. Leaders needs to understand 

the strength and weakness of the followers and try to give them motivation and suggestion. A head teacher 

for whole school improvement needs to proper supervision. If a head teacher wants to be a mentor or coach 

he has  get the opportunity to practice. Therefore, after getting head teachers‟ leadership training they have 
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no proper follow up system so a head teacher do not implement their training knowledge. As a result his 

achieving knowledge remains limited. 

Though a head teacher achieve many specific knowledge about whole school improvement through the head 

teachers‟ leadership training but there is no specific system to follow-up whether the head teacher 

implement or not their knowledge in the school. So a school does not get a proper leader. 

3.1.4 Needs of leadership remain unmet 

By this training head teachers achieve a lot of academic and administrative knowledge about rules and 

regulations. As a result they know how to develop a school. 

3.1.5 Transparency 

In this study according to the FGD most of the head teachers said that, after getting the head teachers‟ 

leadership training when they implement their training knowledge at their own school they face different 

types of challenges such as to forming SMC, financial problem to buy sufficient teaching aids, bench ,table, 

and to implement SLIP activities. On another data shows that, a trained head teacher if come to know about 

any problem with the development of the school then we give feedback depends their problem. Here, 

officers feedback the head teacher specific problem and give suggestion this problem but he/she didn‟t 

feedback or do not follow-up the leadership training related all activities. So the study revealed that the 

leadership training knowledge is not implementing in school level. Head teachers show lots of excuses. 

Some of the excuses are logical whether some are assume lame my long working experience. In this case 

local education authority and head teacher should apply resolute leadership style. (Fullan, 2010) authority 

should be strict  about implementing. To improve the school they have to forget all the difficulties as well as 

they have to be motivation the teachers and have to give proper solution in their problem. They have to show 

them empathy also. 

Fullan (2010) stated that collective capacity could be the big resource to face the challenge in implementing 

in the school. Though assistant Thana education officers or local authority is busy with their works. Head 

teacher can discuss with their other colleague about the problem. Different head teacher might be skilful in 

different matters. When some head teacher will meet to solve the problem they may find the solution easily.  

3.1.6 Infrastructure & Serves more as an extended in-service training 

There are millions of students in the primary education system. Therefore, when a country has large number 

of students they have need to a system or infrastructure. If these large populations are to be surrounded, 

some leadership roles are created for them and the leadership is professional developed. But there is no 

follow-up after professional development then there will be no value in this development. Therefore there 

are needs to specific infrastructure or format for the millions of primary students. If there have no any 

format or infrastructure then it will be not organized. But if it organized then there will be transparency. 

Especially the leadership has need to transparency. 

Though a head teacher has to do different types of activities such as maintain school supervision, financial 

management, administrative work and so on so they have need to made a infrastructure or format. Because 

https://doi.org/


North American Academic Research, 4(1) | 2021 | https://doi.org/10.5281/zenodo.4526455                  Monthly Journal by TWASP, USA | 270  

 

head teacher get leadership training so they has need to follow-up system but here, after this leadership 

training there was no specific follow-up system. So this training basically somehow look like has been given 

for giving. One of the quotas is given for the filing. So their need to infrastructure or format so that the 

training can add value to the leadership training and it‟s also looks more often extended version of in service 

training. Every head teacher already done in service training after join their profession. After that they have 

gave the leadership training and after getting the training there is no follow-up system so that means 

leadership training more often refresher or an extended version of a in service training too. In fact generally 

leadership training has been given to strength the professional skills of the head teacher. Since it is not an in 

service training, so it‟s should be more importance this leadership training. 

 

4. Conclusion 

This qualitative research was set to explore the current practice challenges and implementation of leadership 

training. Challenges and possibilities for implementation of the government primary school in Dhaka city. 

By conducting interview and focus group discussion to the head teachers, assistant Thana education officers, 

TRC instructor and DPE training officer related to head teachers‟ leadership training in government primary 

school, data was collected. 

From the finding of this study it was found that after getting the leadership training there was no specific 

monitoring or follow-up system. Teachers had less scope to practice in the school due to some challenge 

such as i.e. forming SMC, financial problem to buy sufficient teaching aids, bench, table etc. 

This training has a big possibility. After performing resolute leadership by the head teachers and local 

education authority and applying collective capacity a school could be improved to its desired manner. 

 

5. Recommendations of the study 

This study finds that the teacher don‟t have proper understanding about leadership training and don‟t get 

enough time to discuss it in tight schedule. In some cases there is lacking in teachers pedagogical knowledge 

towards implementing their training in real-life situation. This study can guide the teachers to have concrete 

understanding about leadership role of in primary schools and conduct academic and administrative work. 

Monitoring should be strengthened from authority. 

This study finds that most of the participant teachers face many problems to implement their leadership 

training. There is no monitoring for implementation of the training and the duration of the training is not 

enough therefore it may be increase for ensuring proper understandings and implementation of leadership 

training. 

This study has been conducted in a small scale. Future research can be done in a large scale specially 

focusing on Mirpur area to find out the current practice of the leadership training and challenges and 

possibilities to implement it in a proper way. 

Policy holder should be reform the head teachers‟ leadership training manual because of head teacher future 

https://doi.org/


North American Academic Research, 4(1) | 2021 | https://doi.org/10.5281/zenodo.4526455                  Monthly Journal by TWASP, USA | 271  

 

demand. So that they can applied their knowledge properly in their school as a good leader. 

After getting training most of the time head teachers forget some training knowledge and when they 

implement their training knowledge they faces some challenges for these reason if the refresher training 

after every three years I think it will be very helpful to the head teachers.. 
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